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Teaching English ordinal numbers to learners with dyslexic characteristics
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The problems typically displayed by dyslexic leamers are weaknesses in areas of speed of
processing, short-term memory, attention, poor reading and spelling skills, as well as interpreting
and remembering messages, sequencing and organising information, auditory and/or visual
perception, and motor skills (Levine, 1984, Peer, 2000). Tuner & Pughe (2003) further note that
for dyslexic students, the difficulty is cognitive, affecting those language skills associated with the
written form. These weaknesses will affect their leaming across the school curriculum. Thus,
helping children leam a second language poses a great challenge for English teachers.

After early identification of their dyslexic features, some educators try to use teaching techniques
involving a ‘multi-sensory approacti with young leamers. Kizyzak (2006) describes involving the
use of more of the child's senses, especially the use of touch and movement in this kinetic
approach. Teachers may also try to accommodate the special needs of their dyslexic students
with a muti-sensory approach to the selection of teaching materials, e.g.
using real objects to impress the students
using enlarged flash cards
using Powerpoint displays
using a mix-&-match style of flash cards
recycling words in gameslexercises
using colours strategically when presenting new language v
b 125%
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The problems typically displayed by dyslexic learners are weaknesses in areas of speed of processing, short-term memory, attention, poor reading and spelling skills, as well as interpreting and remembering messages, sequencing and organising information, auditory and/or visual perception, and motor skills (Levine, 1984, Peer, 2000). Turner & Pughe (2003) further note that for dyslexic students, the difficulty is cognitive, affecting those language skills associated with the written form. These weaknesses will affect their learning across the school curriculum. Thus, helping children learn a second language poses a great challenge for English teachers.

After early identification of their dyslexic features, some educators try to use teaching techniques involving a ‘multi-sensory approach’ with young learners. Krzyzak (2006) describes involving the use of more of the child’s senses, especially the use of touch and movement in this kinetic approach. Teachers may also try to accommodate the special needs of their dyslexic students with a multi-sensory approach to the selection of teaching materials, e.g.:
 using real objects to impress the students
 using enlarged flash cards
 using Powerpoint displays
 using a mix-&-match style of flash cards
 recycling words in games/exercises
 using colours strategically when presenting new language

It is important to keep in mind that when applying a ‘multi-sensory approach’ to the second language learning of such students, educators need to devise special learning activities which are appropriate to the dyslexic needs of the students. 
Before looking at how multi-sensory based activities can be used for vocabulary learning, let us consider some criteria for ‘knowing’ a word (Ellis and Sinclair, 1989): 
1. To understand the word when it is written or spoken 
2. To recall it when you need it 
3. To use it with the correct meaning 
4. To use it in a grammatically correct way 
5. To pronounce it correctly 
6. To know which other words you can (and can not) use with it 
7. To spell it correctly 
8. To use it in the right situation 
9. To know if it has positive or negative connotations 
10. To know when (and when not) to use it

Language teachers may need to adjust the criteria for knowing a word for their dyslexic learners. For example, it may be sufficient for the learners to pronounce a word correctly (speaking), to spell it correctly, to understand the word when it is written or spoken (reading, listening) and to recall it when they need it (writing). For an average second language learner, using words is a practical way to ‘know’ or ‘master’ the words. For dyslexic learners, recycling and revising words is even more important. As these children are not able to remember words and tend to forget what they have learnt as soon as they leave the classroom, teachers need to allow them to experience the use of the words through play or other tasks including touch and movement. Through frequent practice, the students may ‘know’ a word by its form, sound and meaning. 

In this article, I will introduce some activities adopting a multi-sensory approach to help dyslexic learners recycle and revise the new words they learn. The language to be taught is ‘ordinal numbers’: first, second, third, fourth and fifth.

Students: beginners/ students at primary level.
The language items to learn: ordinal numbers: first, second, third, fourth and fifth. 
Objectives: Students are able to spell the words correctly and use them with the correct meaning.
Techniques: A way to help learners master the form of the words is to take a multi-sensory approach. For example, match the words with visual images and sounds. Then put them in a macro pictorial setting using Powerpoint and concrete writing aids.
Games can also be arranged to allow practice of the new words.

Activity 1: On the ladder
Show this ladder picture to give an overall impression of the order of the floors of a building. The visual cue of a ladder may help students remember the sequence of the words.

Example:
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Activity 2: Quick check up game
You challenge the students by asking them to complete the whole word. You may hide some letters on the Powerpoint and reveal them by changing the colour to black after the class have made an attempt. All parts represent a sound: vowel, diphthong and consonant. This is to help them understand the letter-sound relationships within the words.

Teacher: Can you give me the whole word?
F_fth floor (5)
___th floor (4)
Th__d floor (3)
S_cond floor (2)
F__st floor (1)
Gr__nd floor (G)

Then you may test them on the word form again. This time you take away consonants, digraphs or consonant clusters.

Teacher: Can you give me the whole word?

Fif__ floor (5)
Four__ floor (4)
__ird floor (3)
Se_ond floor (2)
Fir__ floor (1)
__ound floor (G)

Activity 3: Shape poem
You may consolidate the children’s learning by asking them to draw shape poems with the number of each floor. Ask students to choose one word, draw the number and write the English word in various art forms. This adds interest to writing words since it is a fun activity. You may also ask the better students to find some related phrases and write along the margin. 
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Activity 4: Penmanship
Ask students to write the words in the number. Print out some large numbers on A4 paper.
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Once students can recognise the form of the words, try a quick test of their understanding of the meaning of the words. 

Activity 5: Which hand?
This next activity is very simple. Ask them to match the hands with the correct words.
It takes 1 min to complete. 
Variation: You may ask students to spell the words (orally or writing on black board) to check the spelling
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Activity 6: At the bus stop
Show the Powerpoint slide below. Tell the students that some people are lining up at the bus stop. Ask the questions:

1. Which person is checking the time? (the first one)
2. Which person is wearing a raincoat? (the third one)
3. Which person is a man? (the second one)
4. Who is playing? (the fourth and the fifth person)

Activity 6: At the bus stop
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Activity 7: Which fruit do you like most?
Do a survey of about 5 different fruits. Each student can respond once only. Tally the numbers and show the results of the survey. Put ‘first, second, third, fourth and fifth’ in the brackets, and show the class the popularity position of each fruit. Explain for example: ‘[Apples] come first on the list, [bananas] come second ….’
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Activity 8: Are you in line?
You pick five students from the class. They need to listen to the instructions and queue up. Two groups may be tried out one by one. For example:
‘ Now, line up. Peter is the first person. Lily is the fifth person. John is the second person and Donald is the fourth one. Betty is in the middle, i.e. the third one.’

Do not give them any hints. But you may repeat the above. Keep the time and check if they are in the correct order in the line as per instructions. The winning group receives a prize (e.g. candy).

Activity 9: Smith & Potter Department Store 
Tell the class that they are now in a department store and need to read information to go shopping. Pictures may be added to the table below to help them understand the meaning of the words. Ask the students these questions:

1. To buy a birthday gift for your mother, which floor should you go to? (first, fourth or fifth floor)
2. Your father wants to buy a shirt, which floor should he go to? (third floor)
3. Which floor would you like to go to? (second floor)
4. If you are hungry and want to buy some snacks, which floor will you go to? (ground floor)*
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* a bonus question

All activities were tried out in a primary two classroom. It was found that the students, including those who were more introverted and who could not read or learn as well as their peers, enjoyed the activities and could give correct answers in many of the activities. 

Finally, it is important to remember that teachers need to devise independent packages of testing materials and activities, which can be disguised as games and competitions. By using the teaching points in a unit and incorporating some questions or items which may help spot the problems of dyslexic students in the games, teachers can then observe the performance of students and assess their learning to inform future teaching.
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