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g Chau Learning Circle: A case of a district netwo

supporting teacher professional development

Background

The Cheung Chau Learning Circle (CCLC) is a district network consisting of two secondary schools and three
primary schools on the island. The schools joined hands to initiate a language enrichment programme that
could bring together both teachers and students from the five schools to address issues of common concern.
This project was fully supported by both the Language Learning Support Section (LLSS) and the Wanchai and
Islands District School Development Section.

Levels
P2/P3, S2

Strategies used
The CCLC was meant to be a professional hub for teachers, focused on a collaborative exploration of ways of
improving learning and teaching. Jackson (2002) describes the role of networks as follows:

"...in education as in other fields, networks have a key role to play in supporting innovation and development.
Accordingly, networks need to be regarded as support structures for innovative schools - facilitative, too, of the
dissemination of both "good process’ and 'good practice...”

The team (including teachers and EDB officers) devised an English Enrichment Programme with a core
component: a cross-key stage buddy reading programme (for P2/3 students, and S2 students), and four other
supporting components: school-based language sessions (P2/3 students), training sessions for tutors, input
sessions, and school-based language sessions/peer reading sessions for 52 students. The following table shows
how the CCLC addressed the needs of different stakeholders:

Stakeholder Objective/Need Strategy
Teachers * Establish professional platform to * Engage in the completion of a wide range
share concerns and address needs of professional tasks related to the teaching
collaboratively of literacy
* Refresh subject knowledge and * Use multiple opportunities to discuss
teaching methods and skills strategies and design materials
Students + Develop confidence in using English + Buddy reading programme

inside and outside the classroom )
* School-based language sessions (P2/3
* Achieve Basic Competency in reading students)

* Training sessions for tutors

* Input sessions for all 52 students

* School-based language sessions/peer
reading sessions for 52 non-tutors




What happened
The English Enrichment Programme was launched in 2011-12. It was reviewed and modified for a re-run in
2012-13 for the next cohort of primary and secondary students.

1. Key components of the English Enrichment Programme

Formal curriculum i :
Informal curriculum
School-based language
sessions (SB(P)): Input sessions (IS): Buddy reading sessions
to provide basic reading to teach
skills to primary school reading and speaking skills
tutees for them to apply in to all S2 students
buddy reading sessions
Peer-reading sessions
Training sessions (TS): (PRS):
to teach to cater for the non-tutors,
reading, coaching and other taking place in the same
skills to S2 tutors schedule of buddy reading
sessions

Cross-key stage activity: P2/3 and S2 students

2. Schedule of implementation

SB(P) TS IS BRS PRS
Sept v
Oct v (4 v
Nov v v v v v
Dec v v v v v
Jan v v v v v
Feb v 4 v v v
Mar v v v v
Apr v v v v
May v v v
Jun
Jul Evaluation




3. Collaboration tasks
¢ Professional tasks of primary school teachers

Planning and conducting buddy reading sessions

{1} Coordinated and | Time-tabling, grouping
> 3 tutees by abilities,
communicated arranging venues and
interna"y and logistics, selecting
readers for buddy reading,
external Iy contacting secondary
school teachers, etc

{4} Helped in Primary school @Improved teaching
buddy reading ek methods (e.g. reading
sessions teachers skills)

Welcome and Te:gg;;ng
celebration

TGN B \ Gave professional concepts
handbook, reading comments on resources fo stuclents
assessment paper |

and tasks

¢ Professional tasks of secondary school teachers

Planning training and input sessions collaboratively
Q} Identified the target reading @ Decided on the

skills to be mastered by S2 knowledge and
students; compiled reading skills to be included
Observed and speaking skills checklists ——in the input and
buddy regdlng with reference to Basic training sessions
o Competency descriptors, and l
phmary relevant skills for buddy {?}
schools Adapted the school-

based curriculum to
incorporate input and
peer reading sessions
and tailored materials
buddy reading to teach text types
sessions (fiction and non-fiction)

Prepared LonCary school ieachers /
readers with

Produced comprehensive packages

reading sessions
N &8 g

Supported tutors
before and after

the tutors 2 5 s
hefore the of teaching materials for training input,
sessions and peer reading sessions

The programme also provided diverse opportunities for teachers to share experiences, concerns, and
perspectives.
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¢ Annual inter-school meetings

/9 - - e i L

Meetings on evaluating and reviewing the programme

Impact

In order to gauge the impact of this project on the development of teachers’ professional capacity, the team
used an end-of-year questionnaire (June 2013). The teachers reflected that by working on a wide range of
professional tasks and engaging in professional discussions with colleagues from partner schools, they had:

¢ developed enhanced knowledge and skills in curriculum planning (Primary teachers: 88%; Secondary
teachers: 88%)

¢ developed knowledge and skills in planning and conducting a cross-key stage buddy reading programme
(Primary teachers: 63%; Secondary teachers: 75%)

e nurtured a collaborative and open culture among schools on the island (Primary teachers: 88%; Secondary
teachers: 88%)

Training sessions for S2 tutors

Teachers refreshed their pedagogical
knowledge and presented in the various
English Enrichment Programme sessions

Secondary school teachers
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